
Dear SD State-Wide Title III Consortium 2017-2018 Members: 
 Fall feels like it is here! Now that the school year is up and running, we refine our schedules, programs, duties, 
and goals for year of all our students – and we get going on continued great work!   
  This article comes to us from www.EducationNorthwest.org.  What a fitting article for EL Coordinators and School 
Administrators to consider their role in the wider District EL Teams and school programs. To find the entire article by 
Theresa Deussen (June 9, 2015), check out their website.  While schools in states such as Texas, Arizona, and California 
have been teaching English language learners (ELLs) for generations, the presence of ELLs is a comparatively new 
occurrence in South Dakota. If systems are not already in place for students to develop their English proficiency while 
learning math, science, social studies and other subjects at the same time, what can principals do to make sure ELLs get 
the support they need? Please read the following recommendations.  
 
Enjoy! 
Gwyneth Dean-Witte 
SD Title III and Migrant Consortia, Coordinator 
 
Six Things Principals Can Do to Support Their English Language Learners 
By Theresa Deussen, June 9, 2015 
 

1. Set a vision for high expectations 
Imagine if you had to learn math in Spanish, Vietnamese, Chinese, or another language in which you are not fluent. It would be 

an extra challenge, of course. But, it wouldn’t mean you were less intelligent or less able to learn the math. Teachers, out of sympathy, 
sometimes try to “help” by giving ELLs easier assignments. Those easier tasks, however, just leave students with less ability to meet 
the expectations of new state standards. As a remedy, principals can communicate to teachers their belief that ELLs, with appropriate 
instruction and supports, can succeed in learning challenging content. 

Part of being serious about high expectations means creating opportunities for ELLs to participate in Talented & Gifted 
programs, Advanced Placement (AP) courses, and the full range of extracurricular activities even before they are fully proficient in 
English. Principals can carefully scrutinize the master schedule to ensure that scheduling conflicts between AP and required ESL 
courses do not occur. 
 

2. Make the families of ELLs feel welcome 
We all know about the crucial connection between parent involvement and student success. But, it can be challenging for parents 

to support their kids when they are unfamiliar with the language and the system. Principals can help in a variety of ways. For 
example, they can ensure outgoing communication—such as notices sent home to parents—are translated into home languages and 
provide interpreters at school events. They can also set up systems to ensure that incoming communication, such as notes or phone 
calls from parents, can be received and understood by someone affiliated with the school. Community volunteers can often help with 
these tasks. 
 

3. Ensure that ELLs receive English language development 
One of the supports that ELLs need is time set aside to learn how academic English (as opposed to informal conversational 

English) really works. It is not sufficient for ELLs to join in reading instruction with English-proficient students—although they 
need that, too, of course. They also require specifically designated time for English language development (ELD), a time when 
they learn sentence structure, additional vocabulary, and how English is used in academic settings. ELD is helpful for ELLs at all 
levels—not only beginners--and it should be connected to what is happening in the general-education classroom the rest of the 
day. The master schedule should build this in so that ELLs don’t have to miss core math or reading instruction in order to receive 
ELD. 
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4. Provide ELL-focused professional development to all teachers 
Since many ELLs receive most of their instruction from general-education classroom teachers, those teachers need to know how 

to scaffold instruction appropriately. We know that using visuals to convey ideas and providing graphic organizers, for example, 
makes a difference. Talking with partners and working in structured small groups gives ELLs the opportunity for language practice. 
While some teachers may already routinely use these and other techniques, others do not. Schoolwide professional development can 
build a shared understanding of ELLs’ needs and a common commitment to the instructional practices that support them. 
 

5. Monitor ELLs’ achievement in the content areas and their development of English 
How will you know whether the ELD instruction provided is building students’ English proficiency? How can you be sure 

whether the supports general-education teachers provide are sufficient to ensure that ELLs are learning academic content? Answers 
to these questions can only come with the use of data—both content-area assessments (such as math tests) and English-language 
proficiency tests. When principals review data, when teachers meet in grade-level teams to examine data, or when teachers look at 
formative assessments within their own classrooms, they need data showing the progress of ELLs and comparisons to non-ELLs. Are 
ELLs making progress? What about the recently reclassified students who were ELLs within the past two years. Is their learning 
progressing on par with that of non-ELLs? If not, what needs to be changed? 
 

6. Protect time for general-education or content teachers to collaborate with ESL specialists 
Many schools have a full- or part-time English as a Second Language (ESL) or bilingual specialist. This is often the person who 

provides ELD instruction and/or supports ELLs in the classroom in a “push-in” model. But, all too often, these specialist teachers 
complain that they never have the opportunity to interact with classroom teachers. This means both teachers are missing a valuable 
opportunity to collaborate, share insights about individual students, and make sure that the instruction they provide is aligned in 
meaningful ways without being repetitive. Principals can avoid the disconnect and reduce the isolation by building collaboration time 
into the schedule. Specialists can join teachers for grade-level meetings or have overlapping planning periods. 

 
 
REFRESHER to the PROCESS 
By now, your English Learners are identified, LAPs are written, and appropriate programming is in place.  A few things to 
consider at this point in the year: 

ü If the district has English Learners (ELs), it is highly advised by Civil Rights recommendations and case law that 
an endorsed English as a New Language (ENL) teacher is providing the language development instruction for the 
ELs.  If your district is still needing a teacher, remember that as part of the benefit of consortium membership, we 
offer a reduced-rate endorsement program. Contact Gwyneth.witte@k12.sd.us.  We just began our Cohort #3! In 
December, Cohort #2 will be finished with their program! 

 
ü If you do have an ENL teacher, consider a monthly meeting between the ENL Teacher and any teacher in the 

district who has an EL in their content classroom. This ensures that content/classroom teachers have the 
collaboration time to help build academic language developments into their lessons for ALL students, but 
especially to consider language proficiency level for the ELs. Meeting as a group allows teachers to learn from 
each other and collaborate. 

 
Screening Kindergarten Hutterite Students 
 There have been many questions as to when to screen with the WAPT Hutterite Colony Kinder students.  Please 
use the following guidance: 
Criteria: 

o If students are identified as JR KG, K1, or KG in campus 
o Are being taught KG standards 
o District is receiving state aid 

(the above criteria applies if they go full day or half-day) 
 
Result: students will be screened for EL services 
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Separating Learning Difference from Learning Disability 

Culturally and linguistically Diverse Students and Learning Disabilities:    A Complex Process 
 

When an English Learner struggles with academic achievement in the classroom, the process to determine whether 
the struggle is related to language acquisition or to an unidentified learning disability is a complex and difficult process 
for all educators.  In some situations, a student’s cultural and linguistic differences are mistaken for a learning disability.  
In other circumstances, these differences can mask a learning disability.  While this is a complex and difficult 
determination or educators, a few quick guidelines can direct this process to a more accurate conclusion.   
 
Some guidelines could include: 

1. Make sure all professionals are educated about language acquisition stages. 
2. Know your students.  What is culturally relevant and appropriate in their world?  How does it compare to the 

mainstream culture? 
3. Request support and training in appropriate instruction for English Learners. 
4. Follow a Multi-Tiered System of Support to insure instructional interventions are implemented, measured, and 

adjusted for an appropriate length of time. 
5. Seek out collaboration with all experts in the school system (ESL, SPED, nurse, counselor, admin., school 

psychologist, classroom teacher) and gather information about the student’s health information and academic 
background. 

6. Report limitations of the evaluation process; that the assessments were administered in the student’s second 
language when test requirements do not allow interpretation. 

And in all circumstances, ask questions and seek assistance from other professionals.  All of us want to do what is best for 
the student and sometimes those efforts need the support of other educational professionals. 
 
Please consider our one-day workshop on this important topic. A team approach is best as there is time within the 
workshop for district-level discussion. See www.sdtitle3.migrant.org to sign up. 
 
Separating Difference from Disability Workshop 
 Nov 28, 9am – 4pm 
 Mickelson Center Room 101, Southeast Area Technical Institute 
 Sioux Falls, SD 
 Jean.larson@k12.sd.us if you have questions.  
 
 
 
Private School Consultation 

A few schools we work with have private schools within their public-school boundaries. We have had the 
question, “What is our responsibility to private schools if they have English Learners?”.  

Schools are required to have a private school consultation. The consultation needs to be completed in a timely-
manner and needs to be on-going as needs arise. Through this consultation process, the schools can decide what kind of 
support is needed.   

If there are English Learners in the private school, their needs for instruction can be discussed during the 
consultation. Certainly, any time professional development concerning English Learners is offered by a Title III 
Consortium Staff Contact person, the private school staff is invited to attend.  

For more information, contact the SDDOE Title I Office.  
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Featured Workshop: Students with Limited or Interrupted Formal Education (SLIFE) –  

Last call on the SLIFE Workshop. We are excited to have regional expert, Dr. Jill Watson present on the unique 
needs of these older ELs.  This is a new and unique instructional need in SD, so if you have students in MS/HS 
registering for the first time in school in the United States, please send at least two people from your district to this 
workshop. There will be time for discussion and sending two eople will help to build district capacity. A member of the Title 
III Consortium Staff will be in attendance at both workshops.  See you there!  
See her website at http://www.watsoneducationalconsulting.com/about.html    
Watertown on October 16th  or Mitchell on October 17th  
To REGISTER: https://southdakota.gosignmeup.com/public/course/browse  
 
 
Migrant Support to Schools and Students – tanya.vitek@k12.sd.us 

Facts and Numbers of Migrants: 
*The National Agricultural Worker Survey (NAWS) (Carroll, et al., 2005) estimated that there are over 
three million migrant and seasonal farmworkers in the U.S.  These migrants are primarily Hispanic (94%), 
have Spanish as their native language (81%), and have a 7th grade median level of education. 
 
A Free Resource that can support students and families with educational gaps is- 
Migrant Literacy Net https://www.migrantreadingnet.com/  is a free resource for South Dakota migrant 
students and their families.   

• It provides lessons in literacy, math, study skills, and more 
• Resources are in Spanish and English. 

 
For information contact:  
Jennifer Palmer SDDOE Migrant Education; 1-605-773-4437;  Jenifer.Palmer@state.sd.us 
Bobbie Kilber at bobbie.kilber@k12.sd.us OR Tanya Vitek at tanya.vitek@k12.sd.us 
 
 
TECHNOLOGY CORNER – Lindsay.frankenfeld@k12.sd.us  

ReadWorks 
<readworks.org> 
This tool is free because it’s a non-profit sponsored by a number of funders including the Bill & Melinda Gates Foundation and 
NewSchools Venture Fund. It allows teachers to create student logins and assign articles. Teachers can choose content based on 
content, topic, lexile, or grade level. The ReadWorks Article-A-Day™ is a 15 minute daily routine that builds background knowledge 
and includes supports specifically for ELLs such as audio, Spanish language versions, sentence starter frames in the writing activity, 
and an ELL Starter option (good for all students) when students first begin to use Article-A 
Day  http://about.readworks.org/products.html#ELL .  
For specific set-up instructions on Article-A-Day ELL features see: 
http://about.readworks.org/how-to-do-article-a-day-ell-and-extra-support.html.  
The chart below was created by ReadWorks© to guide teachers in how to use the audio feature with English Learners:  
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SAY HI Translate–  
 
Another great tech tool to support your ELs in the classroom, the 
office, at registration… Don’t speak the needed language – NO 
PROBLEM!  FREE!!! Thank you to the teachers who shared this at 

the LAP workshop.  I can’t believe how easy it is.  
 
Speak short sentences into the phone. It is SO EASY TO USE! Put this on your 
phone or computer.  
 
Warning – short, simple sentences, one at a time, translate best. Then the student 
or parent can speak their first language back to you into your phone and it audio-
comes out English!!! Put this on everyone’s phone! What an excellent support. Not 
for super-complicated conversations, but great for welcoming new families, making 
just a bit of info a bit more clear, etc.  See screen shot at right – but pardon my less 
than perfect Spanish, but I wanted to show you how it worked. (Gwyneth)  
 
 
Other Tech Supports that were shared at the LAP workshops were: 

1. Language line – excellent for interpreting services for conferences and communicating with parents. Remember, 
it is a Civil Rights requirement to communicate with parents in a language they understand. Ask them what they 
prefer. Please do schedule interpreters for conferences, registrations, etc. It is not the parents’ responsibility to 
bring someone to interpret. Do not use the child or a sibling to interpret.  This service is a by-the-minute service, 
call in, say you need the ______ language services and put on speaker phone, for example. 
https://www.languageline.com/ (this is a school basic responsibility.)  

2. Transact - http://www.transact.com/  Get standard school document translated into languages needed. Use 
standard forms that will get used multiple times, such as basic field trip form, summarized school handbook, etc.   

3. Talking Points – http://talkingpts.org/ Educators message families with the TalkingPoints web or mobile app. 
Families receive the text messages in their home languages. Reach all your students' families In their home 
languages, using text messages.   

 
COLONY MULTIGRADE CLASSROOM CORNER – Bobbie.kilber@k12.sd.us 

Featured Strategy: Jigsaw Strategy 
“The true strength in our classroom lies in the collaboration of learners, not in the knowledge of one expert.” -author unknown 
Why use the jigsaw strategy? 

• Build comprehension 
• Encourage cooperative learning  
• Improve listening, speaking, reading, and writing 
• Encourage the use of academic and content specific/technical vocabulary  

How to use jigsaw (from readingrockets.org) 
1. Introduce the strategy and topic of study. 
2. Assign each student to a home group. The home groups are 3-5 students with a range of reading abilities. 
3. Assign reading selections, different selections to each student in the home group. 
4. Create “expert groups” made up of students from each of the home groups (who will be reading the same selection). 
5. Provide a framework for time management with the task provided. 
6. Provide key questions and sentence frames to assist the “expert groups” as they gather information. 
7. Provide materials and resources necessary for students to become experts on the topics. 
8. Discuss rules for getting back into “home groups” and “experts” will report what they learned. 
9. Prepare a chart or graphic organizer highlighting the main points. The teacher can (and should) model this for the students the 

first time this strategy is used. 
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*Keep in mind… “home group” members are responsible to learn content from each other.   
Please watch the video by following the link provided below to see this strategy modeled in a classroom setting.  
Video brought to us by www.ReadingRockets.org can be found at: 
https://youtu.be/mtm5_w6JthA?list=PLLxDwKxHx1yLQjvqK35z-NkFK1e0xal3C  
 
REMINDER - Easter Tuesday Share Sessions for Colony/Multi-grade Teachers  
Don’t forget to get this on your calendar, talk to admin and get this as a full PD day. It is “JUST FOR YOU!”. J 
 
 
Grammar Gallery for Colony Teachers – short tutorial at “Videos” at sdtitle3migrant.org.  
Thank you to everyone who signed up for the two-graduate credits through USF. I will be sending reminders to 
you and supports during your instruction with Grammar Gallery resources. 
 
Grammar Gallery Focus – IDIOM ROOM – Idioms are really difficult for all students, not just English Learners. Idioms are one of 
the most difficult concepts for English learners to master. The Idiom Room offers resources for you to use in teaching your students 
English idioms. The resources are organized by topic. Each topic includes a target idiom and engaging activities provided for all five 
language levels. Also available are lesson plans to use with the idiom resources in Level 1, Levels 2-3, and Levels 4-5. 

 
 
 
 
 
 

 
 

 
 

 
 

 
 

 
 
**If your district is interested in purchasing Grammar Gallery for your town ESL Teacher, contact 
Gwyneth.witte@k12.sd.us with the information for their contact. You will receive a one-week trial, during which you can 
download a number of lessons to try out during instruction.  The company representative is Bob Batson:  
bob@mygrammargallery.org.  notice – I have had trouble contacting him with my k12 email. Considering using a gmail 
address just to make your first communication with him.  
 
 
IMAGINE LEARNING FOCUS 
New Guidance from Imagine Learning –  

 Schedule from 30 – 40 minutes per day (depending on age of learner) for Imagine Learning time. Half 
of that time should be engaged in the program online.  

The other half of the time should be used for direct instruction with a teacher, using the other resources 
IL offers based on the achievement in the program of the student. there are online direct instruction activities 
for teacher to sit one-on-one or with a small group to focus on a specific skill. There are also off-line and 
printable resources for teachers to use with small groups, too. If the student is only engaged online, only about 
half of the IL resources are being utilized.  Take time to explore and the Reports and resources. Some screen 
shots are below: 

1. Log in to 
Grammar 
Gallery. 
Support 
Materials

3. Introduce the 
IDIOM 
topics, form 
and 
meaning… 

2. Choose your level and topic. Download 
the pdf to your desktop to use the lesson. 
Project it or use on your screen with small 
group.  

4. Choose the level or levels for your class by 
scrolling down through the pages of the pdf 

lesson. Each lesson engages the students in all 
four domains of language and introduces them 

to difficult academic language. Help your 
students “sound smart”!  
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INTO THE BOOK - https://reading.ecb.org/ 
Into the Book was developed by Wisconsin Media Lab, with the Wisconsin Department of Public Instruction and a team 
of experienced educators. It is designed to teach the strategies that readers use to think about and comprehend text. It is a 
wonderful tool for whole group introduction of the a skill (connecting, predicting, synthesizing, questioning, etc…)  Then 
allow student to use in pairs or independently to practice that skill. A number of activities for each strategy are available.  
 
What is really wonderful about this site… there is now a BILINGUAL VERSION! You could introduce the skill in 
English with the whole group. Then, during independent time, Spanish speaking students could practice the 
skill in their first language. This would help them connect the English to their knowledge in Spanish more 
deeply. You can have kids login or skip the log in and use it just for practice. The activities are both visual and 
read aloud, in either language.  

Teacher Resources! 
Check out printables and engaging activities specific 
for your Common Core Standards. Use with small 
groups in your classroom. Great for “stations” too.  

Reports: Check “original reports” to see usage, progress, 
growth.  
You can see by the red square, this student need the teacher to 
“intervene”.  Click on this box for an individual student to find 
teaching activity to support this student.   

Skill: You can see that by clicking on “intervene” above, two 
skills that need attention have popped up. Click on one of them.  
 

Intervention Tool: Now click on “Intervention 
Tools” to find an activity that will directly impact this 
student’s learning.   
 

Choice of Activity: Now the teacher sees several choices of something to click on, sit 
and do one-on-one with the student OR in a small group of a few students who need that 
skills.  
 

Engaging Activity:  Use this to directly support the area of skill growth needed. This 
area is for direct instruction.   Could the activity be used “whole group”? Of course! Why 
not?! Use projector to display on wall or screen during instruction.  
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Professional Learning Opportunities – free to members!   
 
October 2017 
Supporting Student with Limited or Interrupted Formal Education (SLIFE) with Dr. Jill Watson 
If your district has students entering US school for the first time in MS or HS, this is for you!  
 Registration: https://southdakota.gosignmeup.com/Public/Course/Browse  
 Watertown Oct 16th  or Mitchell Oct 17th  
 
Utilizing GO TO Strategies  
 Aberdeen, October 12th , NSU, Student Union, Centennial Room A East  
   
November 2017 –  
“See it in Action” – School Site Visits to Huron Public Schools, Huron High School 
 November 14th, 8:00am – 2:30pm, at the High School  
Dakota TESL Conference, Sioux Falls 
 Nov 8-9, http://dakotatesl.com/upcoming_conferences  
 
Separating Difference from Disability 
 Nov 28, 9am – 4pm 
 Mickelson Center Room 101, Southeast Area Technical Institute 
 Sioux Falls, SD 
  
December 2017 
WIDA Scaffolding Workshop  

December 5-6 in SF or Mitchell (DOE Sponsored), https://southdakota.gosignmeup.com/Public/Course/Browse 
 
January 2018  
Support for Students with Limited or Interrupted Formal Education (SLIFE) 
 Rapid City, January 18th TIE Offices, Spruce Room  
 
February 2018 
Separating Difference from Disability  
 Aberdeen, Feb 1, NSU, Student Union, Centennial Room A East  
Utilizing GO TO Strategies 
 Mitchell, February 27th, MTI, Rm TBD 
  
March 2018 
“See it in Action” – School Site Visits to Sioux Falls  
 Date TBD  
 
April 2018 
Colony Teacher Share Sessions- April 3 (Easter Tuesday): Pick the one that fits your location! J  

Choose which language. 
 

Choose the skill you would like 
to focus on with your students. 

 
You can teach it in English and 

then let them independently 
practice in either English or 

Spanish. 
 

There are a number of activities 
within each skill. 
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Mitchell, MTI Room 126 OR Watertown, LATI Room 512 OR Aberdeen, NSU, Student Union Centennial A East 

June 2018 
Colony Teachers One Day Mini-Conference, Watertown or Brookings 
 Date: May 31 OR June 1, 2018: Registration coming soon!  
Register for all Consortium Workshops at  http://www.eventbrite.com/o/sd-state-wide-title-iii-consortium-11100444974 
Most workshops offer CEUs or graduate credit for recertification.   
Visit our website at http://sdtitle3.org 
 
State-Wide Title III Consortium Contacts –  
 
 
 Lindsay 

Frankenfeld 
Bobbie Kilber Jean Larson Tanya Vitek Gwyneth Dean-

Witte 
Belle Fourche** Sisseton** Aberdeen Alc-Hudson** DeSmet 

Spearfish Summit** Arlington Elkton** Howard 

Dupree Watertown** Brookings Flandreau** Kimball 
Custer Willow Lake** Sioux Valley Andes Central Miller 
Douglas Estelline** Hamlin Bon Homme Old-Ramona 

Rapid City Milbank** Deubrook Bridge-Emery Sanborn 
Hill City Deuel** Castlewood Canistota Todd County 

Hot Springs Clark Dakota Valley Dell Rapids Wagner 

Lead-Deadwood Faulkton Tea Vermillion Pierre 

Meade Gettysburg Parker Lennox Winner 
N. Underwood Leola Marion McCook  Ethan 

Oglala Lakota  Ipswich Wess. Springs Canton Iroquois 

 Britton-Hecla  Montrose Madison 
 Rosholt  Platte-Geddes Mount Vernon 

 Doland  Viborg-Hurley Parkston 
 Groton  Menno Scotland 
 Hitchcock-Tulare  Chester Plankinton 
 Agar-Blundt-Onida  Garretson West Central 
    Woonsocket 

Freeman  
**Denotes Migrant Consortium  


