
Dear SD State-Wide Title III Consortium 2017-2018 Members: 

“Through language we learn, and through language we can demonstrate what we have 
learned. According to Vygotsky (1978), language is not only a means of communication, but 

also — and more importantly — it is a medium for intellectual development that helps 
learners broaden and deepen their understanding of significant ideas.” 

Language Magazine, Constance Dziombak, a past president of New York State TESOL 
 

We cannot emphasize enough the importance of language development – not only for English Learners (ELs) but 
for all kids!  Through activity we experience the world. Through language, we express ourselves, our thinking, our 
learning, our passions. But English Learners are not the only ones who need to develop these language skills. Never 
before has academic language been more of a focus. Academic language skills must be developed in every content area. 
We are not all simply reading teachers – we are all language teachers. We can see this shift in the following two graphics.  
(Amazing how a picture can help express our meaning!) 
 

 
 
We had an excellent turn out at the Lau Plan workshop in January – thank you for coming! As a district-member 

of the SD State-Wide Title III Consortium, please make sure at least two members of your district’s EL Team attend the 
Effective Core EL Plan (Lau Plan) Workshop in April as it will be re-offered. With new ESSA laws, EL accountability, and 
changing EL demographics, we are asking that each Title III consortium member district be represented at this workshop. 
Please mark your calendars today if your district was not represented in January.  

 
I hope you find resources and information in the newsletter that will support you in your work in making language 

an integral part of the content instruction as well as helping ELs to gain in language proficiency – now and all year. Happy 
New Year!  
Enjoy! 
 
Gwyneth Dean-Witte 
SD Title III and Migrant Consortia, Coordinator 
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Effective District CORE EL Programs workshop – follow-up 
 
As a member of the SD Title III State-Wide Consortium, each member-district should attend this workshop 
to either begin to create OR revise their Lau Plan. So much has changed in our districts, State Standards, 
ESSA laws and accountability, our understanding, our EL population, and demographics.  Even if your district 
attended this workshop two years ago, it will be imperative that each district attend again this year. The 
workshop will be repeated on April 9th in Aberdeen and April 10th in Mitchell. Please sign up at least two 
members of your District EL Team. South Dakota Go Sign Me Up for registration details.  
 

The following is a recap and partial summary/recommendations from some of the important ideas to incorporate 
into District Lau Plans. 
 

Some Recommendation What this means for you… 

Providing ELD instruction is 
better than not providing it.  

Each district, to make sure that language development is happening at an appropriate rate, 
need to provide DAILY English language development (ELD) instruction with a qualified 
teacher, ENL endorsed.  
Consortium members have access to the ENL Endorsement program at a reduced rate.  

ELD Instruction should continue 
at least until students reach 
WIDA level 4 and possibly 
through level 5.  

Many districts only currently provide ELD instruction to WIDA level 1 and 2 students. We know 
from research that most kids will pass through both those stages rather quickly and social 
language is part of that foundation. However, as student move into the higher proficiency 
levels, the focus becomes more on the language of school and the complexity of school 
language requirements. Students often seem to school adults as though they are fluent 
because they have mastered social language skills and so they think, “He’s a level 3. He will 
be okay in the classroom.”  However, many students plateau at level 3 due to the removal of 
ELD instruction. To help all ELs continue to develop in academic language and to be 
successful in the classroom, continue ELD instruction and support until they “exit” and 
are reclassified as on “monitoring”.  

A separate, daily block of time 
should be devoted to ELD 
instruction.  

ELD instruction should be daily, even in Hutterite Colony schools. In Elementary school, 
many schools use a pull-out model for ELD time. 
In Middle and High Schools, a scheduled period of ESL Class (see high school class codes) 
with an endorsed ENL teacher, should be on each EL identified students’ schedule.  The main 
shift here is to DAILY.  
Title I pull-out is a different focus from ELD pull-out. Title I reteaches and remediates, whereas 
ELD instruction focuses on language development.  

ELD instruction should explicitly 
teach elements of English 
(vocabulary, syntax, grammar, 
function and conventions).  

Whereas the content classroom focuses on content standards and supports learners through 
differentiation, ELD focuses on English language. As native English speakers, we don’t 
generally understand how we learn language, what comes next in development, and what 
challenging areas are for ELs of differing first languages.  
*Purchase an ELD Curriculum resource. The scope and sequence and assessment 
provided in a curriculum are the support needed for an effective program. Just like your 
certified math teacher has a curriculum and text book to follow, so too and ESL Teacher 
needs a resource. Please go to our website: www.sdtitle3migrant.org, Down-loadables tab, 
and then “Minutes of Service and Curr Ressrources” handout. OR Click here  - 
https://sdtitle3migrant.org/resources-2/downloadables/  

Many of our member-districts attended the January Effective Lau Plan workshop in Mitchell and Pierre. If your district was 
not represented, please mark your calendars for April 9th in Aberdeen and April 10th in Mitchell.  
https://www.wested.org/resources/research-to-guide-english-language-development-instruction/ 
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Supporting your EL Programs – Three Roles of an ESL Teacher  
 
This graphic is too good to not 
include again this month.  
 

1. We all know that the first role of 
the ESL teacher (ENL 
Endorsed) is to provide English 
language development. In 
many of our schools, that is a 
pull-out program or a schedule 
period in the student’s class 
schedule. The focus is on 
language learning. We use an 
ELD Curriculum with a scope 
and sequence, resources, and 
assessments. No more “hunting 
and pecking”! No teacher should 
have to guess at what to teach. 

2. Another role is support ELs in 
gaining access to meaningful academic grade-level content. This can be collaboration and co-
planning with content teachers, helping content teachers modify work and scaffold learning 
experiences, and maybe even providing a separate ESL study-hall resource time. This DOES NOT 
replace schedule ELD/ESL instructional time.  

3. ESL Teachers should be present on any TAT meetings, IEP Meetings, decisions on student 
placements, and other advocacy roles. The ESL teacher in your district is a resource to staff, to 
students, and to parents. Make time for this role. 

 
Consider the case-load of your endorsed ENL teacher. Does the teacher have the time in the day to 
adequately accomplish these roles? Remember – Access to content and language learning is a Civil Right. It 
isn’t an option to provide English Language Development. This is a priority in your district. And all students 
benefit from teachers who can support academic language development for all students.  
 
Separating Learning Difference from Learning Disability – Jean.larson@k12.sd.us 

Assessing ELLs in a Culturally Competent Manner 
According to IDEA guidelines and best practices school districts must provide careful ELD instruction 

and appropriate classroom interventions for English Learners who struggle with academic achievement.  
Information must be gathered from a variety of sources, including interviews with parents, classroom 
observations and through the collection of educational documents and interventions.  In addition, the problem-
solving process or MTSS for struggling ELs must culturally and linguistic sensitive to English Learners.   

In the event of a special education referral, the assessment process, students must be assessed in 
their native language, unless it is not feasible to do so.  As a result, these two very important questions; Are the 
result of the test accurate if the norm group does not represent the student being assessed, and 2. Is it 
appropriate to use an interpreter and what impact does the use of an interpreter have on the outcome and 
validity of the assessment?     

For further information that is supported by National Association of School Psychologists, please refer 
to the document, Culturally Competent Assessment of English Learners for Special Education Services, by 
Lionel A. Blatchley and Matthew Y. Lau 
**Don’t forget: Separating Difference from Disability  - Aberdeen, Feb 1, NSU, Student Union, Centennial Room A East, 
Sign up at our website, www.sditle3migrant.org 
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Content Teacher – Sheltering Instruction: Alternative ways of Grading  

Many teachers ask about how to assign grades for ELs, especially for beginning levels of 
language proficiency. Remember, we must provide grade-level content material with enough supports 
so kids can understand and learn. However, this does sometimes present challenges, especially in 
math for students who have not had the same access to math instruction as the rest of the class. 
Consider approaching this from a different point of view. If students are working in math class at a 
different level, we want to focus on the growth aspect of learning. 

 Create a rubric to help you 
assigning a weekly grade. This 
example is from a math class – but 
this can apply to any content area. 
Revise as you would like. This is an 
example of thinking outside-the-box in 
regard to helping ELs succeed and 
learn without being penalized for 
learning English (which, by the way, 
is against Civil Rights).  

Make sure to check with 
optional class codes if remedial math 
classes are offered. We want to stay 
to a high standard of college and 
career readiness, but sometimes 
students need credit for taking a 
basic, foundational, or remedial class 
during high school.  

• Want to know more? Utilizing GO TO Strategies Workshop - Mitchell, February 27th, MTI, register at our 
website.  

 
TECHNOLOGY CORNER Lindsay.Frankenfeld.k12.sd.us 
Do you like podcasts? The Cult of Pedagogy is one of my favorite podcasts: the 
host is teacher Jennifer Gonzalez - she brings in other teachers and experts to 
discuss education and best practices. Episode 1 is about ELL Best Practices.  
 
Check it out here: https://www.cultofpedagogy.com/episode-1/  (You can read the 
transcript if you prefer reading over listening), or subscribe to it on itunes at: 
https://itunes.apple.com/us/podcast/the-cult-of-pedagogy-
podcast/id900015782?mt=2 
 
She also writes articles like this one called “A Strength-Based Approach to 
Teaching ESL” : https://www.cultofpedagogy.com/strength-based-teaching-esl/  

GRAMMAR GALLERY (for Colony Teachers and districts who have purchased! J  
Please remember there are two places to get introduced to Grammar Gallery.  

1. www.sdtitle3migrant.org. Click on videos. I have made two short videos: Using the Main Matrix and 
Using the Idiom Room Lessons. I apologize for my lack of professional video-editing skills!  

2. After logging into the Grammar Gallery site, click on Getting Started drop-down menu. Then click on 
Virtual In-services.  
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**WE plan on offering the face-to-face training again this spring or summer. We had twenty-five more teachers 
take the day-long training. Twelve teachers signed up for the credit bearing class we offered in conjunction with 
it. Don’t wait for training to get started! If you don’t have the log in, email me immediately! J Start exploring!  
 
Hutterite Colony Teaching Focus – tanya.vitek@k12.sd.us 

Remember this book?! You do if you received a free copy at that the last Hutterite Colony Conference in Watertown, SD. 
Here are some simple questions and examples that Jill suggests when writing/lesson planning a short or long prompt for 
writing in response to a text that has been read.             (These are the Common Core Writing Standards W.1, W.2, W.3) 
 

What is the level of complexity? (Is this a Depth of Knowledge -DOK – Level 1, 2, 3 or 4 Standard for my grade level)                 
Example: DOK 2 

 
What language from the standards should I use? (What particular terms/academic 
language/vocabulary do I need to sprinkle in my prompt so that my kids will use it in their 
response?)                     Example: Compare 

 
What stimulus will I provide? (This is the actual prompt itself) Example: The Shadow of the Hills 

 
What text dependent evidence do I expect? (What do I want kids to cite or include in their 
response)  Example: Two references from the text to support their answer 

 
What type of writing will be produced? (argument/opinion, informational, narrative, response to 
literature, etc.)  Example: Informational piece about the legend of the sunrise in the pueblos 

 
What is the length of writing? (Short form produced in one setting or multi-day writing piece) Example: 1-2 paragraphs 

 
Is the response formal/informal? (Do I need them to use formal writing processes or do I just want them to get their ideas 
down?)   Example: Formal, using language from the text 

 
What should the reader know by the end of the piece? (What is the purpose and outcome for the reader?)  Example: Five 
facts about the legend of the Shadow of the Hills     

 
http://jackson-consulting.com/plan-writing-promptwritten-response-common-core/ 
 Ideas to help Scaffold a writing lesson for ELs:  See also WIDA Can Do Writing Descriptors to help with Grade/ 
Proficiency Level ideas  
-Give clear examples and instructions, adjust length of writing based on student’s language proficiency level.    
Level 1/2: have them complete a cloze-type paragraph, use pre-identified vocab and key words,  
Level 3/4: use word banks to incorporate key vocab and phrases, sentence frames 
 
See http://education.wm.edu/centers/ttac/documents/packets/writingprocess.pdf for an example of a scaffolded writing 
lesson that uses the typical six-step writing process. 
 
New way to connect!  If you have had a great lesson using this book, or any other experience you would like to share, 
join the Colony-Specific Facebook Page:  Colony Teachers Collaborate. Ask to join and the administrator will 
approve you.  
REMINDER - Easter Tuesday Share Sessions for Colony/Multi-grade Teachers Don’t forget to get this on 
your calendar, talk to admin and get this as a full PD day. It is “JUST FOR YOU!”. J 
 
GERMAN - First Language Influence on English Learner… *From Micheal Swan, Learner English, Cam 
Did you know?  

1. Two sounds that are often difficult for German speakers learning English are the /zh/ sound as in measure and 
the /J/ sound in Jane. You may hear your students say: “mesher” for measure and “chain” for Jane.  
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2. Some endings that we use in English are not voiced at the end of words in German. So, you may notice: 

“beish” for beige; “etch” for edge; “rice” for rise; and “leaf” for leave.  

3. The /th/ doesn’t occur in German in the same way as in English. You may hear “useful” for youthful and 
“wizard” for withered.  

**As we learn more about how the first language can influence learning English, we can be ready with some 
background when we feel students are struggling with sounds – it isn’t that they don’t “get it”. It is that in their first 
language, those sounds aren’t use. J No speech therapy needed, but there are strategies you can use to help your 
learners master (or improve) those articulations. Fluentu.com has some exercises – and I will keep looking for some 
other resources. J https://www.fluentu.com/blog/english/how-to-improve-english-pronunciation/  

 
Migrant Support to Schools and Students – bobbie.kilber@k12.sd.us 
What Do Migrant Students Need? 
According to www.nysmigrant.org, there are several main areas to address: 

1. Educational continuity 
2. Adequate time for instruction  
3. School engagement 
4. English language development 
5. Educational support in the home 
6. Health 
7. Equitable access to services 
8. Cultural diversity  

What instructional strategies has research shown to be promising for helping school-age migrant students succeed?  
1. Requiring students to write every day. Teachers need to provide immediate feedback on their writing. 
2. Providing L1 (first language) support if needed. 
3. Identifying strengths, then validating and utilizing those strengths 
4. Assigning peer mentors for new migrant students 
5. Personalizing the lessons to incorporate students’ experiences 
6. Outreach to parents 
7. Providing professional development to staff members 
8. Developing metacognitive learning strategies to help students become independent learners 
9. Appropriate assignments/assessments to match language proficiency and academic needs 
Literature Review: Migrant Education. (n.d.). Retrieved from New York State Migrant Education Program: 
www.nysmigrant.org 

(Type in the keywords “Literature Review” in the search bar found within nysmigrant.org for more information)  
Interested in PD to help your teachers work with Migrant Students?    
Professional development is offered by the SD Statewide Title III/Migrant Consortia.  Please contact:  
Bobbie Kilber at bobbie.kilber@k12.sd.us or Tanya Vitek at Tanya.Vitek@k12.sd.us 
 
 
WIDA ACCESS Is Coming Soon! 
See https://www.wida.us/assessment/ACCESS20.aspx for all info concerning the WIDA Access Assessment. 
This is an exciting time as this is the test that helps distrcits determine if their current practices are helping ELs 
make adequate progress. Do you have an endorsed ENL teacher? Are your ELs receiving daily ELD services? 
Is your ELD Curriculum effective (or do you have one?). Using your ACCESS Scores, all these questions will 
have data to help answer them.  
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IMAGINE LEARNING FOCUS – from the Imagine Learning Blog 

How much do you know about the cultural and linguistic backgrounds of your English 
learners? According to one researcher, this knowledge plays a key role in 
successfully teaching students for whom English is a second language. 

In her article published in 2000, Arlette Ingram Willis says, “Effective literacy instruction builds upon the cultural and 
linguistic backgrounds, ways of making meaning, and prior knowledge that all children bring to the classroom. Such 
instruction also acknowledges the important role of culture in language and literacy learning. Understanding and 
respecting the array of different cultures and languages represented in their classrooms helps educators adopt strategies 
for teaching literacy that will encourage and support student achievement.” In other words, it is as important to know the 
student as it is to know the subject matter. 

Here are six types of knowledge you can develop to help your English learners succeed in your classroom. 

1. Learn about your own culture 

Become aware of how the influence of your own culture, language, social interests, goals, cognitions, and values could 
prevent you from learning how you could best teach your students of culturally and linguistically diverse backgrounds. 
Also, understanding and respecting your own cultural roots can help you respect your students’ cultural roots. 

2. Learn about your students’ culture 

Understand how your students’ cultures affect their perceptions, self-esteem, values, classroom behavior, and learning. 
Use that understanding to help your students feel welcomed, affirmed, respected, and valued. 

3. Understand your students’ linguistic traits 

Learn how students’ patterns of communication and various dialects affect their classroom learning and how second-
language learning affects their acquisition of literacy. 

4. Use this knowledge to inform your teaching 

Let your knowledge of your students’ diverse cultures inform your teaching. This, along with a sincerely caring attitude, 
increases student participation and engagement. 

5. Use multicultural books and materials to foster cross-cultural understanding 

Sensitively use multicultural literature, especially children’s literature, to honor students’ culture and foster cross-cultural 
understanding. Be open to a variety of instructional strategies as students’ cultures may make certain strategies (such as 
competitive games or getting students to volunteer information) uncomfortable for them. 

6. Know about your students’ home and school relationships 

Collaborate with parents and caregivers on children’s literacy development and don’t rely on preconceived notions of the 
importance of literacy within your students’ families. 

Acquiring this rich store of knowledge may seem overwhelming, but whatever investment you can make will be well worth 
the time and effort. Make it a career-long goal to build your knowledge bases a little piece at a time. At the very least, 
notice how your students with diverse backgrounds react differently to various language and literacy teaching strategies 
and be willing to modify your approach to find mutual success.  

**Don’t forget – consistency in using Imagine Learning is key to getting the most 
benefit. Make sure your students are logged in and engaged the set about of time 
for their level and age. Then use the reports and resources for direct language 
instruction pull-out or ESL Class time. There are many resources offed in Imagine 
Learning that you can use in the whole-class setting in the regular classroom – see the Resources, Activity Explorer 
section.    
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We are so thankful you are part of our consortium.  
Remember, your benefits include: 

ü Technical support as districts meet Civil Rights obligations  
ü Professional Development 
ü Support website: www.sdtitle3Migrant.org.  
ü Regional professional development 
ü Two to three district visits on-site, as needed. 
ü ENL Endorsement Cohort program for consortium member teachers  
ü Imagine Learning Training – Grammar Gallery for Colony Teachers  

 
Districts should:  

ü Provide professional development to teachers working with English Learners. 
ü Create and put into practice, effective Core EL Plans 
ü Provide English Language Development instruction with an endorsed ENL teacher 

 
Professional Learning Opportunities – free to members!   
 
 
February 2018 –  

Separating Difference from Disability  - Aberdeen, Feb 1, NSU, Student Union, Cent Room A 
East  

Utilizing GO TO Strategies - Mitchell, February 27th, MTI, Rm TBD 
March 2018- 

“See it in Action”, March 14th -  School Site Visits to Sioux Falls  - Registration coming soon! 
Note on your calendars. 

“See it in Action”, March 14th – School site Visit to Huron Middle School – tentative.  
April 2018- 

Colony Teacher Share Sessions- April 3 (Easter Tuesday): Pick the one that fits your location! 
J Sign up soon, as we are trying to plan this day of sharing and learning. Mitchell, MTI Room 126 OR 
Watertown, LATI Room 512 OR Aberdeen, NSU, Student Union Centennial A East 

Effective District EL Plan workshop –  April 9th in Aberdeen and April 10th in Mitchell. SD go 
Sign Me Up 

 
April – Grammar Gallery Training – TBD Let Gwyneth know if you are interested.  

June 2018 
Colony Teachers One Day Mini-Conference, Watertown or Brookings 
 Date: May 31 OR June 1, 2018: Registration coming soon!  
Register for all Consortium Workshops at  http://www.eventbrite.com/o/sd-state-wide-title-iii-
consortium-11100444974 
Most workshops offer CEUs or graduate credit for recertification.   
Visit our website at http://sdtitle3.org 
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State-Wide Title III Consortium Contacts –  
 
 

 Lindsay Frankenfeld Bobbie Kilber Jean Larson Tanya Vitek Gwyneth Dean-Witte 

Belle Fourche** Sisseton** Aberdeen Alc-Hudson** DeSmet 

Spearfish Summit** Arlington Elkton** Howard 

Dupree Watertown** Brookings Flandreau** Kimball 
Custer Willow Lake** Sioux Valley Andes Central Miller 

Douglas Estelline** Hamlin Bon Homme Old-Ramona 

Rapid City Milbank** Deubrook Bridge-Emery Sanborn 

Hill City Deuel** Castlewood Canistota Todd County 

Hot Springs Clark Dakota Valley Dell Rapids Wagner 

Lead-Deadwood Faulkton Tea Vermillion Pierre 

Meade Gettysburg Parker Lennox Winner 

N. Underwood Leola Marion McCook  Ethan 

Oglala Lakota  Ipswich Wess. Springs Canton Iroquois 

 Britton-Hecla  Montrose Madison 
 Rosholt  Platte-Geddes Mount Vernon 

 Doland  Viborg-Hurley Parkston 

 Groton  Menno Scotland 
 Hitchcock-Tulare  Chester Plankinton 
 Agar-Blundt-Onida  Garretson West Central 
    Woonsocket 

Freeman  
**Denotes Migrant Consortium  
 
 
 


